Pupil premium strategy statement — Eastwick Schools

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 465
Proportion (%) of pupil premium eligible pupils 16%

Academic year/years that our current pupil premium
strategy plan covers (3-year plans are recommended —
you must still publish an updated statement each
academic year)

Sept 2025 — Autumn
2029

Date this statement was published

31st December 2025

Date on which it will be reviewed

July 2026

Statement authorised by

Tom Dell

Pupil premium lead

Francine David

Governor / Trustee lead

Simon Bachelor

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount

Pupil premium funding allocation this academic year £129,090
Pupil premium funding carried forward from previous years | £0

(enter £0 if not applicable)

Total budget for this academic year £129,090




Part A: Pupil premium strategy plan

Statement of intent

Eastwick Schools is an inclusive school that is proud of its diverse pupil cohort and its
consistently aspirational curriculum intent for every child, which is: ‘An Eastwick
Education; Ready for Everything’.

The intention of the Eastwick Pupil Premium Strategy is that all pupils, irrespective of their
socio-economic status, background or other factors, have access to a quality education that
ensures good academic progress and personal development progress; Good attainment is
critical for achieving social mobility and an equality of opportunity as children progress through
and beyond the primary phase of their education

The focus of this Pupil Premium Strategy is to support disadvantaged pupils to achieve that
goal, through an equitable provision of resources and support; this strategy seeks to enable
every pupil, including those who are high prior attainers. At Eastwick, the term ‘disadvantaged’
is referred to, rather than for instance, ‘a pupil premium student’ because we recognise
disadvantage may span a broader phrase for a variety of learners, and not just those who are
eligible for the grant funding.

Every Eastwick stakeholder is proud to own accountability for this bold and challenging
aspiration, which is why the strategy, like the school’s culture, is one of positive discrimination.

Quality first teaching is at the heart of the school’s approach, with a focus on areas in which
disadvantaged pupils require the most support. This has been proven to have the greatest
impact in closing the disadvantaged attainment gap and at the same time benefits all pupils. As
such, implicit in the intended outcomes detailed below is the intention that non-disadvantaged
pupils’ attainment will be sustained and improved alongside progress for their disadvantaged
peers.

Eastwick’s approach will be evidence based and responsive to common challenges and
individual needs, rooted in robust diagnostic assessment, without prejudice or assumptions.
The approaches adopted will complement each other to help pupils excel. To ensure these are
effective the school will:
o Ensure disadvantaged pupils are supported and challenged in the work they are doing.
e Ensure disadvantaged pupils have scaffolding needed to make exceptional progress in
every lesson.
o Act early to intervene at the point need is identified.
Adopt a whole school approach in which all staff take responsibility for disadvantaged
pupils’ outcomes and raise expectations of what they can achieve.
« Treat every child as an individual and personalise the support and strategies used for
every pupil.
e Support pupils to understand the progress they have made and what their next steps
are to improve.
e Support with meeting attendance and behaviour expectations through high quality
whole school and bespoke pastoral support.

e Support the whole family of disadvantaged pupils.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1: Attendance

Absence data analysis has identified that a disproportionate number of our
PP pupils’ absence rate is below 90% (persistent absent). This rate is
improving but a proportion of children need a more personalised approach to
attendance support. There are also a small number of children whose
attendance is below 50%.

2: Gaps in
prior learning

Data analysis has identified that several pupils in receipt of Pupil Premium
have existing gaps in their foundational knowledge and basic skills. School
evaluation concludes that securing foundational knowledge in numeracy,
phonics, and transcription for our disadvantaged children is key and ‘over
learning’ and discrete teaching is required to achieve this. Suspected causa-
tion for this is that this is due to a range of other barriers, presented below,
significantly these pupils’ emotional response to learning and early life experi-
ences.

3: Attainment

Attainment and Progress levels are lower for PP pupils in all core subjects;

Emotional and
Mental Health

outcomes this is particularly evident in EYFS where no PP children are on track to

4: Progress achieve GLD upon intake. Improvement.s are evidgnt as ghildren progress

oﬁtcomes through the school, but further progress is still required. Historically the use of
catch-up funding for 1:1 or group tutoring has been successful in supporting
the closing of gaps.

5: Social, Internal research, featuring feedback from the staff, reflects how children’s

emotional response to learning, and their ability to use critical learning skills
are not secure, hindering their success in securing foundational knowledge
and skills. Additionally emotional resilience and attachment difficulties have
been identified as a significant need for some of our PP children. Increasing
ELSA provision in previous strategies has supported this but strengthening
the model of bespoke pastoral care and support remains a whole school pri-
ority.

6: Cultural
capital

The school’s approach to ensuring equal access to extra-curricular
opportunities for personal development has evolved in previous strategies
having identified an inequity in cultural experiences between our PP pupils
and their non-PP peers. Consistent exposure to cultural capital is imperative
to raise pupil aspirations, confidence and independence in school and
beyond. For example, internal data reflects that our non-PP pupils have
typically visited Art museums etc. in their social life, yet our PP pupils,
typically have not.

7: Home
learning

Lacking engagement, from parents, in home learning activities, such as regu-
lar reading practise, timetables practise and consolidation of skills, is identi-
fied as a barrier for our PP pupils. There is also a wider gap between our PP
and non-PP families due to the additional provision non-PP families typically
provide their children with e.g. private tutors, dedicated learning spaces ac-
cess to additional technology and high quality resources as well as higher as-
pirations for further education and achievement.

8: Family
engagement
with education

A large proportion of our PP families do not engage as positively with the
school. They are often ‘hard to reach’ families who do not sign up for parent
consultations, making it challenging for the school to build relationships with
their child’s teachers.




9: Behaviour
and SEND
profiles

Through observations and discussions with staff, it has been noted that PP
children have found the structure of breaktime and lunchtimes challenging

and this in turn has affected their regulation, behaviour and achievement in
school. This is particularly relevant given that around 2/3 of Pupil Premium

children also have SEND as an additional contextual barrier.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Attainment and progress

To improve the academic outcomes in English
and Maths for PP children at all statutory
points

Data analysis shows that the attainment gap
between PP and non-PP peers has closed for
GLD, PSC, MTC and KS2 SATs.

Effective interventions

To implement effective intervention programme
and targeted teaching for PP pupils, through
early identification and high quality
assessment.

Comprehensive intervention programme is
evident with an evidence base for the impact
achieved against statutory outcomes.

High quality teaching and learning

For all teaching staff to develop high quality
approaches to teaching and learning in line
with agreed pedagogical principals.

For all staff members to be aware of, prioritise
and support the learning of the PP pupils in
their classroom.

For PPMs to continually adjust cohort provision
maps and arrangements with a focus on PP
children.

Monitoring and evaluation shows that all
quality of teaching and learning is
consistently high and that PP children benefit
the most from agreed strategies and
approaches.

Cohort provision maps demonstrate that
provision is targeted according to pupil’s
individual learning profiles and needs
particularly for those PP children.

Monitoring, evaluation and pupil voice shows
that opportunities to over learn certain areas
of the curriculum are in place resulting in
strong recall of curriculum endpoints from PP
pupils long term memory.

Effective curriculum design and adaptation

For core curriculum area to be designed and
adapted to ensure the direct and discrete
focus, overlearning and rehearsal of
foundational knowledge and skills

Monitoring shows that opportunities to secure
transcription skills are well embedded as part
of the aims and implementation of the English
curriculum resulting in improved outcomes for
PP children.

Monitoring shows that opportunities to secure
number fluency and arithmetic automaticity
are well embedded as part of the aims and
implementation of the Maths curriculum




resulting in improved outcomes for PP
children.

Attendance

To improve PP attendance rates to be at least
in line with PP national averages.

For the gap between attendance rates for PP
and non-PP pupils to close.

For PP families that need support with
attendance, to be given that support by the
school, in conjunction with HSLW, ELSA and
inclusion officer.

Monitoring shows that targeted intervention
and support has improved the attendance
rates of individual case as compared to prior
academic year and reduced the proportion of
PP children that are persistently absent.

The difference between the attendance rates
for PP pupils and their non-PP peers has
closed.

Emotional health and wellbeing

To further strengthen the school’s support for
pupils emotional and social wellbeing through
effective universal and bespoke approaches
to pupils’ pastoral development and care.

To develop a greater sense of value and
belonging for PP pupils who are keen to
positively contribute to the wider life of the
school as a result.

Monitoring shows that the implementation of
OPAL has contributed to improved resilience
and resourcefulness resulting in improved
rates of emotional, social and personal devel-
opment.

Monitoring shows that bespoke pastoral pro-
visions have supported and equipped chil-
dren to emotionally and socially to experience
greater levels of success in learning through
an established nurture provision.

PP pupils will know how to share their views
and contribute positively to the life of the
school (e.g. via the school council).

PP children are well represented across es-
tablished roles, responsibilities and leader-
ship opportunities.

SEND needs

To improve the identification and targeted
support for PP pupils with complex SEND
needs to make measurable progress and
improved long term outcomes.

SEND needs have been identified efficiently
and effectively, ensuring appropriate support
arrangements in conjunction with external
agencies.

Detailed ILP’s will be completed for every PP
child with SEND, including identifying key
provisions they require.

Wider school

For there to be no inequality in terms of the ex-
periences afforded to any pupil attending East-
wick Schools, both curricular, extra-curricular,
and in terms of key life experiences.

To increase parental engagement, initially in
raising parents’ aspirations for their own
children and ensuring all stakeholders
understand the impact of a child’s achievement
at school on their future prospects.

Pupil passports show that staff are disadvan-
taged pupil’s cultural differences, including
their life experiences and exposure to oppor-
tunities similar to their peers.

The map of wider and extracurricular
opportunities to promote personal
development has been continually reviewed
with evidence that PP pupils benefit the most
from these opportunities.

Practical support and challenge has been
provided where lack of engagement from
home is identified as a barrier.

Attendance, participation and engagement in
school events and meetings has increased.




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £42,128

Activity Evidence that supports this approach Challenge
number(s)
addressed

Greater knowledge and Having a clear understanding of children’s barriers enables clear support processes to be put in place. 1,2,3,4,5

undfarstanding of PP EEF also identifies the importance of personalised learning and feedback. Completing the DA barrier tools will

pupils offer this.

- Review impact of barrier
screener and use of pupil
passport to ensure a good
understanding of the pupils
and their needs

OAP The best available evidence indicated that great teaching is the most important lever schools have to improve 1,2,3,4,5
-Embed OAP strategies pupil attainment. Ensuring every teacher is supported in delivering high-quality teaching is essential to achieving

for all DA pupils. the best outcomes for all pupils, particularly the most disadvantaged among them.

-RAG rate OAP and EEF toolkit research identifies adaptive teaching as a highly effective strategy for closing gaps for children.

identify areas of strength Personalised learning- has been identified by EEF as a strategy that supports

and identify 3 key areas to

focus on.

-Training for all staff
across the year on OAP
strategies.

- Access arrangements will
be personalised for all
children




Pedagogical EEF research states that High-Quality teaching and the support for continual development to be one of the top 2,3,4,5

development three approaches, which means “Making sure an effective teacher is in front of every class, and that every

- Establish a distributive teacher is supported to keep improving, is especially important.”

coaching model that

develops all teaching staff | An evaluation of teacher development research and studies shows that instructional coaching is the ‘best bet’

with effective pedagogical | approach to develop quality of teaching based on quantifiable evidence - https://steplab.co/resources/the-

practice. evidence-and-rationale-behind-steplab/66d9c87f0982810001156bd9

-Deliver regular whole

staff training on

pedagogical principles set

out in school agreed

teaching and learning

framework.

Securing foundational Phonics has a positive impact (+5 months) with very extensive evidence and is an important component in the 2,3,4

knowledge development of early reading skills, particularly for children from disadvantaged backgrounds. The teaching of

- Little Wandle rapid phonics should be explicit and systematic to support children in making connections between the sound patterns
catch up programme they hear in words and the way that they these words are written. The teaching of phonics should be matched to
to be embedded the children’s current level of skill in terms of their phonemic awareness and their knowledge of letter and
across the school with | Sounds and patterns.

a focus year 2 and Phonics | EEF (educationendowmentfoundation.org.uk)
lower key stage 2.

) Esﬁggf?nrizstzg]ge 1 Developing mathematical fluency as secure foundational knowledge is proven to be critical in raising attainment
tousec re im )ﬁoveg in mathematics. The concept of Phonics for Maths is widely promoted by the NCETM explicitly refers to the
numb:r quer?c as mastering number progamme in KS1 as the most effective tool for promoting this. This also aligns with the latest
part of the mat)rlms EEF guidance with fluency being central to the effective approaches for Early Mathematics.
curriculum design. https://www.ncetm.org.uk/features/taking-the-ceiling-off-learning-with-mastering-number/

- Design and https://educationendowmentfoundation.org.uk/early-years/evidence-store/early-
implement an agreed | mathematics?approach=promoting-fluency-with-numbers-and-sequences
arithmetic programme
for KS2 that secures
improved
automaticity.

Writing Talk for Writing, developed by Pie Corbett, supported by Julia Strong and the Talk for Writing team, is powerful 2,3, 4

Develop and embed T4W
approach with increased
opportunities for
transcription skills with

because it is based on the principles of how people learn. The movement
from imitation to innovation to independent application can be adapted to suit the needs of learners of any
stage.



https://steplab.co/resources/the-evidence-and-rationale-behind-steplab/66d9c87f0982810001156bd9
https://steplab.co/resources/the-evidence-and-rationale-behind-steplab/66d9c87f0982810001156bd9
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://www.ncetm.org.uk/features/taking-the-ceiling-off-learning-with-mastering-number/
https://educationendowmentfoundation.org.uk/early-years/evidence-store/early-mathematics?approach=promoting-fluency-with-numbers-and-sequences
https://educationendowmentfoundation.org.uk/early-years/evidence-store/early-mathematics?approach=promoting-fluency-with-numbers-and-sequences

identified opportunities in Talk for Writing has had an outstanding impact on schools. Typically, schools have found that children initially
the wider curriculum. double their rate of progress and, where the approach has been applied systematically across a setting, many
schools have moved from dire results to outstanding success. Schools already performing well have not only
increased attainment, but also enjoyment and engagement.

Impact and academic research: https://www.talk4writing.com/about/does-talk-for-writing-work/

The Writing Framework published July 2025 states that “Teaching handwriting and spelling (transcription) from
the reception year is crucial to ensure that these skills become automatic for children.” This guidance in the
framework identifies the importance of transcription (handwriting and spelling) through the effective teaching of
phonics for spelling and explicit handwriting teaching from the beginning of reception and continuing to build
fluency throughout primary school. By establishing these transcription skills early and gradually allows children
to free up their working memory for composing.

https://assets.publishing.service.gov.uk/media/68bec95444fd43581bda1c86/The writing framework 092025.pdf
https://www.gov.uk/government/publications/the-writing-framework/writing-framework-summary

Targeted academic support (for example, tutoring, one-to-one support, structured interventions)

Budgeted cost: £72, 812

Activity Evidence that supports this approach Challenge
number(s)
addressed

Early identification On average, oral language approaches have a high impact on pupil outcomes of 6 | 2, 3, 4

Develop a robust system for early identification months’ additional progress over the course of a year. Some studies also often

of support including screening tools for all reported improved classroom climate and fewer behavioural issues following work

children to be assessed against. on oral language. Approaches that focus on speaking, listening and a combination

Embed speech and Language Link software for of the two all show positive impacts on attainment.

assessment and intervention.
EEF Oral Language Interventions

Interventions Small group tuition has an average impact of four months additional progress over | 2, 3, 4
-Evaluate impact of current intervention the course of a year. It is most likely to be effective if it is targeted at pupils’

programme and introduce new interventions specific needs. One to one tuition and small group tuition are both effective

where needed, including targeted academic interventions. However, the cost effectiveness of teaching in small groups

tutoring. indicates that greater use of the approach may be worthwhile.



https://www.talk4writing.com/about/does-talk-for-writing-work/
https://assets.publishing.service.gov.uk/media/68bec95444fd43581bda1c86/The_writing_framework_092025.pdf
https://www.gov.uk/government/publications/the-writing-framework/writing-framework-summary

-Provide training for all staff on interventions

needed to support the children they are working

with.

- Ensure a focus on early intervention — EYFS

Interventions

-Pre- and post-teaching groups used
consistently and effectively in all classes to
support in recapping and embedding
knowledge.

Providing training to the staff that deliver small group support is likely to increase
impact. Additional small group support can be effectively targeted at pupils from
disadvantaged backgrounds and should be considered as part of a school’s pupil
premium strategy.

Mental Health and Wellbeing SEL interventions in education are shown to improve SEL skills and are therefore 589
Increase capacity for ELSAs (Emotional likely to support disadvantaged pupils to understand and engage in healthy
Literacy Support Assistant) and Therapy relationships with peers and emotional self-regulation, both of which may
councillor to work with pupils to ensure they subsequently increase academic attainment. EEF Social and Emotional Learning
develop social and emotional skills to
experience improved success in learning.
Learning resourcing With ongoing developments to the English and maths curriculum, it is essential that | o 3 4
Additional, specific Learning Resources for these changes are implemented with consideration to the profile of disadvantaged Y
Reading, Writing, Maths learners. In some cases, additional resources or intervention programmes can
bridge the gap for these learners, thus justifying this allocation.
Activity in this academic year will include a range of generic learning resources that
are purchased as a result of unforeseen curriculum barriers etc., and some of the
allocated funding for this approach will also be used in this way.
Support Staff development - Well-evidenced teaching assistant deployment can be targeted at pupils that re- 2.3 4

Develop the effectiveness of support staff
bespoke training and development schedule.

quire additional support and can help previously low attaining pupils overcome bar-
riers to learning and ‘catch-up’ with previously higher attaining pupils. EEF Teach-
ing Assistants




Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £14,150

Activity Evidence that supports this approach Challenge
number(s)
addressed

Attendance DfE guidance: Improving school attendance: support for schools and local 1

Attendance regularly reviewed by SLT and authorities

Attendance lead, ensuring plans are adapted High attendance has a greater impact on progress and attainment, as well a sense

and changed as a result of the regular review of | of belonging and positive engagement in school.

the data.

Embedding the principles of good practice set

out in the DfE’s Improving Schools Attendance

advice.

Individual support Many of our disadvantaged children require further good role models to support All

PP mentor — meeting and working regularly with | them in school.

individual children including vulnerable pupils EEF evidence also shows that one of the most successful ways of helping children

club. to progress is to conference with them and give them feedback. This demonstrates

another way of giving children feedback that focuses more on their social and
emotional wellbeing.
Parental Engagement Having high expectations of all families attending parents evenings demonstrates 7,8

Expectation that all families attend parents
evening — follow up meetings, rearranging
meetings to accommodate differing
circumstances

Develop range of opportunities to promote
positive parental engagement with pupils
learning

the high expectations we have of all at Eastwick. Ensuring no family is missed

demonstrates the value we put on meeting with parents and discussing pupils.
This will in turn demonstrate to parents that we value these meetings and raise
parents expectations of their levels of engagement.

Additional support and guidance for parents demonstrates building stronger links.
Effective communication supports engagement of parents.

10




Financial support for families to ensure that all
children eligible for Pupil Premium maintain
equal access to all educational opportunities.
This will include:

- Fully / part funding access wider and extra-cur-
ricular activities

- Contribution to school uniform and Physical Ed-
ucational kit, for identified pupils.

-Specific resources (such as pens, pencils, etc.)
that other families provide independently.
-School ‘dress up days’ support. ,

- Purchase study books for all Y6 pupils
- WAC provision

- Access to clubs

- Swimming lessons

curriculum value of every pupil being able to dress smartly for school and joining in
with all educational activities. The Senior Leadership Team are aware that to join in
with all educational activities, parents/carers must contribute to some aspects of
school; for example, buying certain learning resources and ensuring children wear
uniform. Some families will require financial support to achieve this.

Evidence shows that creating relationships with families helps with removing the
barriers to accessing learning.

School trips, residentials and school clubs are highly valued at Eastwick Schools
and they contribute greatly to pupil’s progress and rounded learning experiences.
In order to achieve inclusion for all children eligible for Pupil Premium, financial
support will be appropriate at times.

Behaviour Some of our disadvantaged pupils have found the unstructured times of breaktime | 1, 5, 9
Develop the quality of experience for all pupils and lunchtimes a challenge, having more focused activities and additional adults
with outdoor learning and play. to engage with these children and model expectations will scaffold their behaviour
at these times. Opal has been recommended to develop a provision for all
children to access equipment and play resources that positively develop their
unstructured play.
Removing financial barriers Eastwick Schools highly value the welfare and inclusion of all their pupils and the 1,6,8

Total budgeted cost: £129,090
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Academic year 2025-26 marks the first year of this current strategy plan. The previous
strategy plan was reviewed as follows:

Intended outcome

Review

Attainment and progress

To achieve accelerated
rates of progress for PP pu-
pils from their start points to
continually improve.

Attainment for year 6 pupils was:

Reading 60% PP 76% all (improvement of 4% for PP compared
with 23/24)

Writing 56% PP 72% all (decrease of 7% for PP compared with
23/24)

Maths 50% PP 73% all (improvement of 6% for PP compared
with 23/24

Progress for year 6 pupils was:

Reading —1.47 PP + 2.07 all (improvement of 0.1 for PP
compared with 23/24)

Writing +1.41 PP (-1.79) all (improvement of +2.1 for PP
compared with 23/24

Maths +1.4 PP (+2.02) all (inline with PP compared to 23/24)

Internal progress rates for PP pupils stronger than non-PP in
writing. Progress for PP pupils strong in maths. Attainment gaps
for the PP group closed modestly year on year across the plan.

Effective interventions

To implement an effective
intervention programme and
targeted teaching for PP
pupils, through early
identification including
communication and
language needs.

Monitoring of intervention provision shows that PP pupils are
prioritised with a proportionately greater focus as compared with
non-PP pupils. Evidence of impact demonstrated in progress
and attainment measures above, however gaps to national
remain,

Quality first teaching

For all staff members to be
aware of, prioritise and
support the learning of the
PP pupils in their
classroom.

For provision implemented
for disadvantaged children,
including how they are
taught in class, as well as

School Evaluation Form evaluates quality of education to be at
least good across the schools with aspects of outstanding
practice in quality of teaching and learning.

Review of cohort provision maps demonstrates that provision is
targeted according to pupil’s individual learning profiles and
needs and that PP pupils benefit the most from this.

Monitoring, evaluation and pupil voice shows that opportunities
to over learn certain areas of the curriculum are in place
resulting in improved recall of curriculum endpoints from PP

12




additional, specific
provision, to report how
gaps in learning have been
addressed.

pupils long term memory. Further focus required to increase
these opportunities.

Attendance

To improve PP attendance
rates to be at least in line
with national averages.

For the gap between
attendance rates for PP
and non-PP pupils to
close.

For PP families that need
support with attendance, to
be given that support by
the school, in conjunction
with HSLW and inclusion
officer.

The work of the school’s Attendance Lead has been instrumen-
tal for families to improve their attendance. Regular meetings,
drop ins and phone calls have been well received by parents of
PP children and positive relationships have developed.

The process of sending letters and penalty notices regarding at-
tendance has helped to improve the attendance of our PP pu-
pils.

Infant PP attendance: 86.6% against national 89.1%
(84.6% 2023-24)
Infant attendance all: 95.7%

Junior PP attendance: 86.7% against national 89.1%
(88.1% 2023-24)
Junior attendance all: 94.8%

PP attendance rates remain below national with a gap to all
other pupils. However, attendance rates for PP pupils are
improving and the gap has diminished over the course of the
plan for both Infant and Junior schools.

Emotional health and
wellbeing

To further strengthen the
school’s support for pupils
emotional and social
wellbeing so that children
are ready and able to learn.

To develop a greater sense
of value and belonging for
PP pupils who are keen to
positively contribute to the
wider life of the school as a
result.

PP pupils targeted for participation in the following opportunities
to promote SEMH and belonging through:

- Play therapy

- ELSA

- Residentials, trips and workshop contributions

- Provision of Uniform / football kit

- Funded afterschool club access

- Funded wider curricular offer Clubs — football, judo club
- Speech and language link

- Boxall profile

- School council representation

- Prefect representation

- Sports crew representation

Met

SEND needs

To improve the identification
and targeted support for PP
pupils with complex SEND
issues to make measurable
progress.

Processes for identifying children with SEND have
strengthened. ILPs are reviewed termly, and the progress of all
PP/SEND pupils are examined as a priority in termly progress
meetings and provision plans.

Processes for creating year group provision maps are now well
embedded, mapping the support that all children with SEND
receive.

Met

Wider school

For there to be no inequality
in terms of the experiences

Any financial barriers to participation in extra or wider curricular
opportunities are removed enabling an equity of access to key
life experiences of the school.
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afforded to any pupil attend-
ing Eastwick Schools, both
curricular, extra-curricular,
and in terms of key life ex-
periences.

To increase parental
engagement, initially in
raising parents’ aspirations
for their own children and
ensuring all stakeholders
understand the impact of a
child’s achievement at
school on their future
prospects.

Parental engagement in educational matters is improving
through PP families being targeted to attend the following work-
shops:

Emotion coaching, zones of regulation, anxiety, teaching read-
ing and ASD

The EYFS team ran Light Up Learning workshops for parents to
show them how we teach through play in the Early Years, invit-
ing PP families specifically. This approach was followed with di-
rect invitations to workshops for phonics, multiplications checks
and KS2 SATS.

Met

Academic year 2025-26 marks the first year of this current strategy plan which will be

reviewed against:

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme

Provider

Assessment

Progress Teaching

Attendance reporting

SIMs and Progress teaching

Provision mapping

EduKey

Curriculum schemes

Kappow, White Rose, Maths no Problem,
Talk for Writing, Little Wandle, Jigsaw,

Charanga
Retrieval and recall database Testbase
Safeguarding MyConcern
Reading Rapid catch up, BRP, Toe by Toe, WASP
Literacy Early Literacy Support
Maths 1st Class at Number, Success at

Arithmetic, Success at Calculation

Spelling and Handwriting (Translation)

No Nonsense Spelling
Letter-Join
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